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ABSTRACT 

To address an unacceptable failure and withdrawal 
rate in an introductory psychology course at Ulster County Community 
College (UCCC) , in New York, a project was undertaken to develop a 
Learning Assistance in Psychology course to help students with skills 
and concepts. First, a literature review indicating the need for 
remediation highlighted the necessity of institutional commitment to 
a successful program, and described characteristics of successful 
remediation programs. Next, a pilot assistance course was developed 
and reviewed by the UCCC Skills Center staff and Psychology 
Department. The resulting one semester-hour course focused on general 
study skills, specialized vocabulary, style of quizzes and exams, 
analysis of learning style, and appropriate note-taking techniques, 
and was offered to eight students in Fall 1993. Five of the eight 
students achieved a grade of "A" or '*A minus," while three withdrew. 
Informal discussions held with the completing students indicated that 
more than half believed that participation in the course assisted 
their understanding of concepts and success. Recommendations from the 
course validation process included the following: (1) the course 
should be further analyzed cooperatively among the Skills Center, 
Psychology Department, and student personnel services; (2) the course 
should continue to be offered and promoted; and (3) the questionnaire 
for course participants should be further analyzed and developed. 
Appendices include the course proposal, a course description and 
outline, a taxonomy of basic skills, related correspondence, 
suggested class topics, and the student questionnaire. Contains 26 
references. (KP) 



* Vc Vc * Vc Vc * >V >V * * y? Vc * * * * >V >V Vf Ve ?V * >V i< Vc >V ilt ^VVc Vt Vc Vt >V -k Vc Vc >V Vc :V Vc * Vf Vc Vc iv * Vc Ve it >V -k Ve 

^ Reproductions supplied by EDRS are the best that can be made ''^ 
^ from the original document. 



QC 

THE DEVELOPMENT OF A LEARNING ASSISTANCE COURSE IN 
Q PSYCHOLOGT AT ULSTER COONTX' CJCMMUNITY CJOIiLBGE 

Etaiergence of Higher Education 

Lawrence P. Borzumato 
Ulster Ctounty Comnunity College 



Jo Ann Stone 
Massachxisetts Cluster 



o 

o- 
O 

ERIC 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 



L. P. Borzumato 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)" 



U.S. DEPARTMENT OF EDUCATION 

OWjce o* EducaiiOnai nesearc" and iirpfOveTt^m 

EDUCATIONAL RESOURCES tNFORMATlON 
CENTER (ERtC> 

cD'oduced as 



'^hiS document has D«en 
f received t'om the oe'son 
originating it 

' Mmof changes have been made tc improve 

reproduction Quality 

Points o' vievkf or oDinio' s stated in thisdocu 
ment do r^ot necessarily reoreserit of^crai 

OERI OOSJtion or pOl'Cy 



A Practicum presented to Nova Southeastern XIniversity 
in partial fulfillment of the requirements for the 
degree of Doctor of Education 
March, 1994 

2 BEST COPY AVAILABLE 



2 

Abstract of a Practicum Report Presented to Nova 
Southeeistem University in Pcurtial 
Fulfillinent o£ the Requirements 
for the Degree of Doctor 
of Education 

THE DEVELOPMENT OF A IiEARMlNG ASSISTANCE COURSE IN 
PSYCHDLOGST AT XJLSTER CX)UNTY COMMUNITY COIiEGE 

by 

Lawrence P. Borzumato 
Marchr 1994 
The purpose of this sttidy was to develop a 
learning assistance course in psychology vdth the 
cooperation of staff meoibers of the academic support 
areas known as the College Skills Center (CSC) , Student 
Personnel Services and the Psychology Department at 
Ulster County Community College (UCCC) . The academic 
course- -PSY 101: Intoroduction to Psychology- -is a 
popular and vddely used elective or requirement for 
many curricula at UCCC. The failure and withdrawal 
rate, however, was perceived to be unacceptable. The 
Learning Assistance in Psychology course (ISP 010) was 
planned as one possible resnedy. It is an academic 
assistance course tdiich provides stvidents with 
assistance in the concepts and skills helpful for 
success in the introductory psychology course. 
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The procedures used In this sttidy were as follows: 
a) a literatxjre search was coopleted to place the 
issues of generic and specialized study skills at the 
college level into a meaningful context; b) 
representatives of the involved areas met to determine 
the relationships between generic study skills and 
specific content skills applicable to PSY 101; c) a 
small group of students selected from those enrolled in 
PSY 101 was designated to participate in the pilot 
program; d) the validation group met to discuss the 
future direction of the course based on student 
performance/ student reaction and faculty-staff 
analysis; e) the course was then revised for future use 
at UCCC. 

The develqpanent of the course was expedited 
through the validation team brought together for the 
projects This team consisted of th^^ Director Of 
Learning Resources/ an Associate Professor of College 
Skills (vdio is also an Instructor of Introductory 
Psychology) / a counselor from the Student Personnel 
Services office/ and a Professor of Pt^chology. This 
group met to create the course and to evaluate the 
contents before and after the first pilot presentation 
of the course. Additionally/ opinions were elicited 
from students "who enrolled in the pilot program. 
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The following conclusions have been reached as a 
result o£ this stucfy: a) collegial participation in 
academic support offerings v/as thought to be useful and 
valuable by the participants; b) the cooperative 
analysis of generic and specific study skills created 
meaningful dialogue for future consideration of 
inportant themes in similcu: contexts; c) the 
participants agreed that further study and analysis of 
specific content- focused academic support programs 
ought to be considered for UCXX:, 

As a resiilt of this practicum/ the following 
reccranendations have been made: a) the report should be 
sent to members of the UCCX; Psychology Department for 
review and reaction; b) the academic assistance course 
should be offered during the next semester vdth further 
announcement and encouragement by members of the 
Psychology Department; c) this report should be sent to 
the chair of the UCCC Curricultm Coraidttee as a 
validation of the original proposal to that group; d) 
the learning assistance course should be promoted more 
extensively throughout the college as an exanple of the 
type of leamiiig assistance which can be developed 
cooperatively with content area help* 
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Chapter 1 

ruTRDDucriaN 

Background and Significance 
The purpose of this practicum v?as to develop a 
learning assistance course at Ulster County Ccmraanity 
College (UCCC) with the cooperation of the following 
areas : the Learning Resources Ceiiter (LRC) , the College 
Skills Center (CSC) / the Psychology Department and 
Student Personnel Services. The course was to be 
designated Learning Assistance in Psychology (liRC 010) 
and would be part of the offerings of the Learning 
Resources Center. For administrative reasons, the 
course designation was determined as ISP 010. This is 
the course designation used throughout this discussion. 
The students for whoai this course was planned were 
defined as those full-time or part-time students 
enrolled in Introduction to Psychology (PSY 101) during 
the fall, 1993 semester at the Stone Ridge, N.Y. campus 
of UCCC. 

All full-time first-time students were tested at 
their entry to UCCC. In order to achieve full-time 
status, students may enroll in some combination of 
remedial or develqpMental or preparatory courses. 
Similar courses are offered by the English and Math 
departments; th^ are designed to prepare students for 
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"mainstream" college- level work. In order to fill out a 
full-time schedule, many students are often enrolled 
in PSY 101, both because it is a requirement in many 
curricula and because it is a standard reading, 
listening and note- taking course. 

Students vAio are relatively unprepared for 
college- level reading often need help in this area of 
conprehending concepts. Therefore, as many as one -third 
of the stxadents vdio take this course tend to withdraw 
or to fail the course. This was confirmed by a stiidy 
conducted by the Director of Institutional Resesurch on 
campus provided grade distribution analysis for PSY 101 
since 1983. Ihe grade distribution represented the 
final grcules for each of the Fall semesters- -this is 
the period of greatest st\ident participation in PSY 
101. This analysis indicated that during this period, 
the percentage of F (failure) and W (withdrawal) grades 
ranged from 19% in 1991 to 27% in 1986 with an average 
failure and withdrawal rate of 23% during this period. 
The proposed course is intended to reduce this failure 
and withdrawal rate significantly. 

This practicum is related to topics in the 
Emergence of Higher Education seminar. This seminar 
focuses on philosophical background and emerging 
contemporary concerns of higher education. This 
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practicum atteoptet to use specific qualitative reports 
froca stiidents and ccomittee ineaibers in an attesnpt to 
determine the most appropriate and most effective 
instructional intervention within a ccranunity college 
context\f»i1ierefore, this is an appropriate tqpic for 
this practicum. 

Resecurch Question 
The major research questions related to this study- 
are as follows: To vAxat extent is it possible to apply 
generalized study skills procedures to a specific 
college level course- -Introductory Psychology? VJhich 
ccflxponents vdll best enhance and si^jport student 
success in the main course? What sequence of activities 
will most logically support the students" performance 
in the main course? 
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Chapter 2 
LITERATURE REVIEW 

The literature search has shown that there is a 
need for academic assistance for a significant portion 
of students entering ccomunity colleges and suggests 
the need for an institutional ccxnxiitxnent to those 
stizdents vAio need academic help. Next, successful 
develqpcnental or remedial programs v;hich exist to meet 
these needs have certain characteristics. Finally/ the 
search suggests that certain cognitive and 
develpponental learning issues are involved in the 
development and teaching of such programs. Discussion 
of these literatiire trends follows. 

Evidence of Need for Academic Support 

As part of the discussion of institutional 
coonmitment, the literature points out (Cohen and 
Brawer, 1989) that there is a clear need for academic 
remedial or developonental assistance for a significant 
number of corammity college students, especially at the 
entry level. Zwemer (1987) points out that placement 
at the entry level and the development of a systems 
approach to instruction are ways to address the issues 
of unprepaured or landerprepared students at the college 
level. An inportant related trend vdiich reinforces the 
need for such programs is the growth of integrated 
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secondary and postsecondary planning. Such planning 
highlights the need for secondary stxidents to be 
prepared for college-level courses (College Board , 
1983; SUNY 2000 , 1993) . These programs enphasize the 
need for high levels of cooopetencies in reading^ 
writing, speaking, and listening. The need is 
reinforced by recognizing the requirement for the 
develqponent of cognitive skills vdthin multiple 
s\3bject-area contexts (Huston & Perry, 1987; Bogue, 
1988; Weinstein & Hamooan, 1993) . 

Institutional CGonnitment 
Related to this need is the argument that there is 
a lack of institutional commitment to sttidents who need 
this assistance. Blanchard (1989), for exanple, 
indicates that secondary teachers (and by extension, 
postsecondary instructors and professors) , are 
generally not exposed to a wide and diverse bod/ of 
research in reading izistruction, reading theory, and 
the psychology of reading or of reading pedagogy. 
O'Brien (1990) gives a rationale for this by pointing 
out that secondary and postsecondary instructors tend 
to resist instruction of reading and study skills in 
content areas. Farrel (1982) argues that open admission 
colleges should accept a moral commitment to the 
instruction of reading skills in context , especially as 
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these skills relate to gejieral education coupetencies 
and to professional preparation. 

Cliaracteristics of Successful Prograxns 
The third major aspect of the literature search is 
related to the characteristics of student aca d e m ic 
assistance programs. These characteristics include a) a 
clearly stated set of expectations; b) an appropriate 
diagnostic-prescriptive design; and c) utilization of a 
counseling (affective) ccoponent. 

In the first place, such programs generally connect 
to expectations of quality related to a clearly stated 
institutional vision and a clear communication of vfliat 
is e3q)ected of stvidents (Kuth, 1981) . Second, the 
traditional skills assessment model (Frenchman 
1982) most often use a clearly designed diagnostic- 
prescriptive design as the most appropriate for 
students need academic assistance. This is often 
tied to the attempt to promulgate increased standards 
of excellence (Tomlinson, 1989) in the comprehensive 
post -secondary institutions- -especially the ccsnnunity 
college. Third, this conprehensiveness tends to place 
increased eophasis on instituticmalization of 
counseling and helping ccoponents in academic support 
services. Walleri (1987) refers to this trend as 
"guided studies." Strong programs of academic support 
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(Jones ^ Collier & Watson, 1990) , are those vfliich 
Identify needs, demonstrate a clear institutional 
coninitznent, and provide tintely r^iipport for stiidents vdio 
need assistance. 

Reading Style 
Finally, the literature leads to another inportant 
area. Garland (1985) and Higbee, Ginter and Taylor 
(1991) indicate that awareness of studaits' reading and 
learning styles is iitportant to the learning "contract" 
at any level. Thooas and Robinson (1982) pose the issue 
that all teachers (or professors) can and ought to be 
teachers of reading. This latter ideal has not won 
great acceptance at the college level. However, the 
issue poses an cidditional major concern as developed in 
the literature search. That concern relates to the 
variety of methods and techniques used in the teaching 
of reading and study skills. 

A recently popular method (Carbo, 1990) argues 
for the identification of students' reading styles or 
strategies. This identification leads instructors to 
the matching of materials to students' strengths, the 
strengthening of weaknesses, the bxiilding of 
expectations thro^^gh "success" models and the removal 
of stress from the learning process. The historical 
basis of this pirocedure is inherent in the stud/ of 
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"e3q)ert readers" and their techniques for 
identification and phrasing of main ideas in reading 
(Johnson & Af flerbach, 1985) . This monitoring of 
successfiil Hodels is slLso more broadly used in the 
attecpt to stiid/ coooprehension strategies in general 
(Pardo and Raphael, 1991) • "This directs the instructor 
to examine the relationships between and among teacher 
led discussion/ cooperative small group work, and 
individual task conpletion. An inportant issue in this 
pedagogical paradigm involves application and 
assessment. 

In conclusion/ the literature search reveals the 
following: a) there is a need for remedial development 
assistance for ccranunity college stxidentS/ especially 
at the entry or introductory level; b) such learning 
assistance/ \diile resisted by seme faculty and staff/ 
requires an institutional c omn itment; c) ce2:t:sLLn 
successful programs can be identified and described; 
aiid d) cognitive and develqpmoital issues of 
instruction need to be analyzed furtlier. 
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Chapter 3 
METTHODOLOG^ AND PROCEDOHES 

Th±a develqpnent practicixm was conducted in a 
series of steps, llie initial literatxure re^^iew 
developed the historical context and conceptual 
framework. Hie participating developers jonet to discuss 
and to provide ii^ut about the design of the course 
under consideration. This discussion included the 
different frameworks xised in other programs; it also 
inclvided a consideration of the topics most appropriate 
for a learning assistance course. During the sunmer of 
1993 r the Director of Learning Resources met vdth the 
participants. They discussed and examined various 
options for the creation of the course outline. The 
participants were a Psychology Professor representing 
her department and a representative of tlAe Stiident 
Personnel Services area as vaell as a representative of 
the basic skills area (College Skills) . The draft 
course outline included the aims and objectives of the 
course. The ccranittee also developed a proposal for the 
course which was suboaitted to the curriculxim ccmiittee 
(i^>pendix A) • 

Uie proposed course was developed as a one- 
semester-hour (equivalent) course. The course may not 
be used for credit in a degree program. The discussion 
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of the course outline and design focused on the general 
and specific skills required of college lervel courses. 
The professional staff examined the skills list 
developed by the staff of the CSC (^)pendix C) based on 
an earlier study of student needs (Borzumato & Keefe, 
1982) . This discussion led to an analysis of the 
following key aspects: (a) general study skills and 
their application in an introductory psychology course ^ 
(b) the specialized vocabulary concepts most inportant 
for an introductory psychology course/ (c) the types of 
quizzes and exams most likely to be used in this kind 
of course, (d) appropriateness of introducing learning 
style as part of the course, and (e) the most 
appixjpriate text and lecture note- taking techniques. 

The draft of the proposed course was given to an 
instructor and an instructional assistant in the 
College Skills Center (basic skills instructors) and to 
two Psychology 101 instructors for review and 
validation. Revisions based on these reviews were made 
as deemed necessary by the instructor (Appendix C) . 
i^3proximately two weeks into the Fall, 1993 semester, a 
transmittal letter was sent to students enrolled in PSY 
101 (Appendix D) . This letter allowed the CSC to offer 
one pilot study section of ISP 010 with eight students. 
After seme discussion with representatives of the 
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Psychology departanent/ it was found that many 
instructors had not administered quizzes or tests to 
this date in the semester; consequently, many students 
v/ere not avifare of their achievement levels in the 
course. Hie student self -selection, in the opinion of 
the team, should be supplemented vdth direct 
recocinendations from faculty mennbers • 

Definition of Terms 
For the purposes of this practicum, the terms 
"remedial" and "develqpoiental" require special 
definition. "Remedial" refers to a set of skill levels 
in reading and study skills vMch are significantly 
(more than three years) behind the normative behavior 
of the groi:i>. "Developnental" siiggests that a student 
needs assistance, but that he or she is only slightly 
below the norm expected of students in the class 
(Cross, 1984) . "Learning assistance" refers to the 
specific cognitive and conceptual techniques to help 
students develop comprehension skills vAiich will enable 
them to cccplete the course under consideration (PSY 
101) . PSY 101 refers to the general elective or 
required (depending on one's major) course offered at 
UCXX: (Appendix B) • 
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Limitations 

There are a nuxxiber o£ limitations associated with 
this stiidy. Firsts the planned course is not intended 
for ijoplementation at other conmunity colleges. Second^ 
the course is not necessarily intended to be a model 
for other or similctr content course support services at 
UCCX:. Finally/ further inplementation of this and 
similar programs may be limited by budget conceims and 
by availability of properly trained staff personnel. 

Assuzzptions 

There are several assunptions that apply to this 
study. First/ it is assumed that tlie departEnent and 
counselor concern for improving the opportunities for 
student success can be einbodied in a learning 
assistance course. Second, it is assumed that the 
participants in this study selected appropriate skills 
and cognitive materieds for use in the leazning 
assistance program. Finally, it is ass\mned that the 
literature search provided a meaningful context for the 
program. 
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Chapter 4 
RESULTS 

Hhxa stxidy used a systesnatic approach to the 
developonent of a one semester-hour equivalent course 
vtoich will provide learning assistance dLn psychology. 
The first step was the literature search. The second 
step was the initial develqpi)ent of the proposed course 
within the context of academic support concepts. The 
third step involved the offering of a pilot program 
\^ch allowed a run-through of the course. The fourth 
step allowed evaluation of the course after its first 
run-through. The final step included a revision of the 
pilot course and the institution of the lesuming 
assistance course as part of the course offerings at 
UCCC. 

The literature search provided a cance^ptual 
framework for the study. This framework clarified the 
need for academic assistance, the need for 
institutional cccmitment/ the develqpiient of successful 
featxires of developmental courses/ and the inclusion of 
cognitive issues needed for academic success in this 
context. The literature search also provided a 
background and context for the proposed course 'whxch 
allowed fvirther dialogue among the participants as the 
course was developed and as the pilot program was 
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analyzed. This develqEment study led to a consideration 
of the application of study skills procedures to a 
specific coiarse (PSY 101) , the develqpment of 
ccDpponents Which proposed to enhance success in the 
course and consideration of a sequence of activities 
v?hich wDuld be likely to lead to student success in PSY 
101. 

The major topics considered for the coiirse 
included the following: a) text -book reading and 
studying at the independent level (main idea, sequence, 
important details, inference, and critical analysis) ; 
b) effective text -book note-taking strategies; c) 
listening and note-taking (methods and applications) ; 
d) memorization (techniques for recall and 
reinforcement) ; e) preparing for and taking multiple 
choice tests and examinations; f) preparing for essay 
tests and examinations; g) critical reading (analysis, 
synthesis, drawing conclusions and sxipporting an 
arrju mBn ta t i ve position) ; h) vocabulary development 
(incliading word elements useful for "decoding" word 
meaning) • 

These generic elements were analyzed as they 
related to the literature search in developinental or 
academic assistance programs in general. Those skills 
and abilities listed were ccaisidered to be the most 
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inportazit to stiidents in any study situation at the 
college le\rel. These concepts were then analyzed in 
reference to student needs in the introductory PSY 101 
course. These skills and abilities were validated 
through discussion with psychology department members 
with special eirphasis by one of the develqpsnental 
instructors whose background also included a degree in 
Psychology and scone years of experience in teaching the 
PSY 101 course. The staff members concluded that 
certain generic skills should be adapted as needed by 
stiidents who might enroll in the Learning Assistance 
course. For exanple^ it was concluded that the 
following generic skills ought to be ennphasized: 
reading, listening and note-talcing, vocabulary 
development (with special eonphasis on word elements) 
and prepariiog for multiple choice exams. The final 
area- -multiple choice exams --was selected because this 
type of exam is the most frequently used exam in the 
department . 

In addition to the topics listed above, the staff 
also concluded that the learning assistance course 
should provide a useful and meaningftil opportunity to 
discuss in a general way the topic of individual 
learning style. The concept and practice of learning 
style is utilized in the general study skills course 
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(Kolb, 1987) • However, the validators for this study 
felt that since the course would be a one semester-hoxir 
course \dxLch would meet for only ten class hours, the 
concept ought to be utilized in a more general way. 
Therefore, some eirphasis was suggested on learning 
style as a means of introducing the topic of how an 
individual stiident processes infortnation most 
effectively for his or her own needs, This discussion, 
it was felt, would provide useful insights for the 
students in the Leanmig Assistance course v^le at the 
same time providing interaction axid discussion on the 
concepts needed for success in the psychology course, 
This outline of suggested activities (i^endix F) 
was the first development for the initial pilot 
program. It was planned that these activities would be 
used in a manner to dfsmonatrate that a specific course- 
related intervention is likely to affect student 
performance and achievement positively. Students vAio 
elected to participate in the proposed course would, it 
was hoped, be likely to achieve higher grades and more 
learning than they would have without the course. 
Finally, the aim of this project was that the 
instructors and psychology professors who participated 
in the development and teaching of the course would 
come to a better understanding of the cognitive 
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elements vMch will be inost helpful in assistizig 
stiidents to achieve greater beaming in a psychology 
course. Finally, it was hoped that the results of this 
experimental course, with appropriate publication, 
would act as a catalytic agent in motivating 
instructors in other arsas to consider similar support 
courses to build student success. 

After scene discussion, the meoonbers of the 
validation team decided to offer one section of ISP 010 
during the Fall, 1993 scsonester at UCCC. This section 
was offered for a small group of eight students in 
order to test some of the assumptions that the 
validation group had made. 

The following table is a graphic representation of 
the stvidents' performance in the pilot program. Each 
subject ^'s ISP 010 grade (first column) is coopared to 
the student's grade in the psychology course in the 
third column. Letter grades were awarded in both 
courses. A grade of H indicates that the student 
withdrew from the course without penalty before the 
tenth week of the semester. A grade of ^ is an audit 
grade. The student attended the course but did not take 
exams. The audit grade does not count for transcript 
credit. 
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Table 1 

Student GradfiB in ISP 010 Ccaqpared to Achievement in 



Subject 
1 
2 
3 
4 
5 
6 
7 
8 



ISP 010 Grade 
A 
W 
W 
W 
A 
A 
A- 
A- 



PSY 101 Grade 
D 
W 
A 
AU 
Ci- 
C 
D+ 
C 



Five of the eight students who ccaipleted the 
Learning Assistance course achieved high grades (A or 
A-) . All five students passed the PSY 101 co\irse vdth 
grades ranging from D through C+ (one D, one D+, two 
Cs and one C+) . The three students MAio withdrew from 
ISP 010 achieved mixed resxilts in the psychology- 
course. One student also withdrew Crcm the psychology 
course. The second student achieved a grade of A and 
the third stiident siixply audited the psychology course. 
It was suggested by the validation team that further 
study is needed to examine the performance of those 
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students v*io achieved A or A- grades in ISP 010 vdiile 
achieving grades of C, D+ or D* Are the psychology 
course grades a reflection of the learning assistance 
received in ISP 010? Would these students have failed 
the course otherwise? This aspect needs further 
examination. 

After the initial pilot program had been completed 
at the end of that semester, the validation group came 
together to discuss the topics and exercises. The 
instructor had cccpleted an informal discussion with 
the students ^fAlo cccpleted the pilot program to elicit 
their opinions. The team menibers" discussion led to the 
validation of the course outline and to the 
reinforcement of the concept that the course should 
continue to be "student driven" in that students ought 
to provide much of the ii^t concerning selection and 
sequence of the skills and materials 

Discussion among the members of the validation 
team resulted in the conclusion that further stiKfknt 
reaction should be elicited (Appendix G) and that 
relationship studies with larger number of students 
should be considered in future offerings of the course. 
Student reactions in informal discussion were sought. 
The instructor asked students which topics they found 
most helpful f vdiich topics th^ found least helpful. 
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and vAiat suggestiCTis they had for concepts, exercises 
or topics to be included in future courses like this 
one (Appendix 6) . Student reactions suggested that over 
50% of the students ^Aio connpleted the course believed 
that they were assisted in soDoe VTay to understand 
concepts more effectively or to achieve passing grades 
in certain quizzes or tests* These siabjective reactions 
also suggest that further studies need to be conpleted 
to determine the possible connections between the 
learning assistance course and students ' grades in PSY 
101- 
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Chapter 5 

Discussion, CONCLUSICNS, IMPLICATIONS, 
AMD REOOIffllENDALTIONS 
Discussiaci 

The literature review provided backgroimd for the 
developnent of the course outline. The topics and 
skills developed in the Learning Assistance coiarse were 
consistent both with the general study skills 
incorporated in successful programs and with the 
specific skills students need for success in PSY 101. 

The trends discussed in the literature search 
suggest that generic skills, v'iile usef\il in stiady 
skills courses, tend to be nost effective if applied to 
specific needs of students as the need is perceived. 
Additionally, the concept of learning style (Kolb, 
1987) also has becoone an inportant factor in the 
development of effective acad^smic skills as these 
skills relate to an individual " s nost effective means 
of matching teaching style and learning style. 

Uhls development practicum suggests that it is 
possible and fruitf\il to consider the needs and skills 
of students at the college level- -especially entry- 
level students who might tend to have difficulty in 
reading and lecture-note- taking courses like Psy 101. 
It is also possible to apply generic stud/ skills as a 
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paradigm to specific content areas like psychology. 
This focus can assist students in understanding those 
skills and techniques vdiich will be most helpful for 
their success in PSY 101. The specific ccoponents of 
the learning assistance course should be deteroiined 
viih student ii^ut so that their specific needs can be 
more readily met. Finally/ seme consideration of 
individual learning style should be incorporated in the 
progr a m. This allows st\idents to strengthen their 
preferred styles and to learn how to adapt vdien 
necessary. 

Conclxxsiona 

A number of conclusions have been developed as a 
resvilt of this pilot stucSy. Using the discxissions and 
the materials developed by the cooperative team, the 
following conclusions have been reached: 

First/ this praject was valuable in bringing 
together injdividual and group members of three areas in 
the college. These three areas included the Colleg^^ 
Skills Center/ the Psychology Department and Student 
Personnel Services. This ccndng together allowed the 
individual menibers to explicate and to discuss the 
particular educational missions and goals of their 
areas. This in turn allowed interchana^c of ideas and 
concepts frcm the various points of v^ew. These 
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Interchanges allowed the team menibers to focus on the 
academic missions and goals of their respective areas 
and how these missions and goals affect the major 
clients of the college--the students, Mbre 
specifically, as the development of the product 
suggests, the discussion allowed for analysis of 
cognitive, perceptual and affective issues in a 
collegial manner. 

Second, the cooperative analysis of generic study 
skills and applied study skills provided open 
interchange of ideas, concerns and techniques among the 
members of the validation team. On the one hand, it 
allowed discussion of the mDSt ioportant skills 
required of students (in the opinicais of the 
participants) • On the other hand, it led to discussion 
and analysis of study skills unique to the content curea 
under consideration — Introductory Psychology. 

Third, this project led to the agreement among 
participants that further study and analysis need to be 
completed in order to make clear and valid concliisions 
conceaniing the efficacy of content -driven learning 
assistance courses like the one under consideration. 

Inplications 

The ijiplications of this study are as follows: a) 
Collegial dialogue among the various areas represented 



^51 



31 

is an ijrportant collaborative method for ciirriculum 
develofpraent; b) Representatives of the College Skills 
area. Student Personnel Services and the Psychology- 
Department participated to inprove student success- -a 
nodel for other possible cooperative vultures; c) 
Dialogue and discxission among cooperating staff members 
produced a product vAxich will have positive value and 
success iiiplications for sttidents; d) An acadeoiic 
assistance program which aided stiidents in 
understanding concepts and cognitive skills within a 
specific course content can be analyzed for possible 
futiure use in college settings. 

ReccDinendations 
The following reccranendations have been developed 
as a result of this study: 

1. The latest draft of the ISP 010 course should 
be analyzed cooperatively among the representatives of 
the areas which developed the course. Those areas 
incloide College Skills, the Psychology Department and 
Sttadent Personnel Searvices. The course would then 
continue to be collegial, cooperative and tip-to-date. 

2 . This report should to be sent to the members of 
the UCCC Psychology Department. It is hoped that this 
develqpnent report and analysis will encourage other 
meaiibers of the department to participate in the program 
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by assisting in the discussion of criteria for 
recccmending students to enroll in the Learning 
Assistance course. AdcLitionally, this cooperation may 
assist in the discussion of other eispects to be 
included in the course. 

3. Hie course should continue to be offered as it 
was during the Fall, 1993 semester--for ten hours, 
beginning during the fifth \raek of the semester. 
CcOTiunication among the CSC, Student Personnel Services 
and the Psychology Department should continue as a 
means of identifying those students vdio are most likely 
to need the course. 

4 . The report should be sent to the chair of the 
Curriculum Ccranittee at UCCC as a validation of the 
original proposal . This validation will provide 
information and discussion vdaich may assist the members 
of the ccaxmittee in their deliberations. 

5. The learning assistance course should be 
prcmoted and advertised through the Learning Resources 
Newsletter ( The Synergist ) and through other 
institutional avenues. 

6. The student questionnaire for the course should 
be developed and analyzed more fully for further 
development and revision of the learning assistance 
course. 
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C!OUKSE PROPOSAL 

C50URSE TITLE: LEARNING ASSISTANCE IN PSYCHOLOCT 
COURSE NUMBER: LRC 010 

CaORSE DESCRIPTION: 

LRC 010- - Learning Assistance in Psychology. This 
course is a workshop designed to assist students in 
developing strategies and skills needed for successful 
cosrpletion of PSY 101. The course instructor uses 
specific assignments from the student's psychology 
course. Students practice techniques of note- taking, 
test- taking, znesxorization, and specialized vocabuleiry 
develpponent. The aim of this workshop is to help ;the 
student understand concepts in psychology and to 
increase the student's understanding of course content. 
Class meetings begin approxijnately five weeks after the 
beginning of the semester. 

1 s.h. equivalent 

OBJECTIVES 

1. To assist students in understanding basic concepts 
presented in PSY 101. 

2. To esqplore strategies for success in mastering 
course content (sunmarizing, outlining, note- taking, 
memorization, etc . ) . 

3. To assist students in effective test preparation 
and test -taking strategies. 

4. To develop student awareness of personal learning 
style and how to use it most effectively. 

5. To help stiidents explore skills and learning 
styles which will carry over to other courses. 

PKOCEDORES 

* Course will meet for one class hour each week. 

* Students will be required to bring their PSY 101 
texts to each class. 

* The first class will include an assessment of the 
students' reading skills- -especially in psychology. 



* Specific course sequence will be determined by the 
stud^ts and the requirements of the PSY 101 
classes they are taking. 
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* Written assigxmients will be graded. 

* Attendance and written assignments will determine 
the student's letter grade for the course. 

BAOECGROUND 

* Thia proposed course is modeled on similar courses 
offered in other camtunity colleges (Mohawk 
Cocmunity Colleges "Study Skills in Econcxnics," for 
example) . 

* Faculty in the psychology area are in support of a 
program \^ch attenpts to inprove the success of 
their students. 

* The coiarse has been developed in a collaborative 
manner^ with representatives of the Psychology 
Department (Am Gilchrist) , the College Skills area 

(Larry Borzimiato) , and Student Persozuiel Services 

(Steve Kohl) . 

* Ihe course is consistent with the current trend to 
relate study and learning skills to specific goals-- 
in this case a specific course. It is hoped that 
this nKxiel will become the basis for similar courses 
in other areas. 



EVALUATION ^ 

An evaluation of LRC 010 will be developed in the 
following manner: 

1. Students who are likely to need LRC 010 will be 

identified early in the semester: 

a. All students enrolled in PSY 101 will be 
considered. 

b. Their ASSET (UCCC entry level test) scores 

will be examined. 

c. Using curreatly existing "cut scores" (0- 
44 raw score in reading) , a basic list 
will be developed. 

2. Using a table of randan numbers^ the randomly 
selected students will be offered either of two 
options: 

a. To enroll in LRC 010 [experiment] 

b. To view a series of vid^s available in 
the Learning Assistance Center [control] 
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3. The followiiig factors vdll then be analyzed: 

a. Stiidents' grades in LRC 010 

b. Students" grades In PSY 101 

c. Stvidents' performance in a post- test. This 
vdll be an equivalent form test developed 
by ACT. 

d. Students will be asked to cocpete an 
evaluation questionnaire at the end of the 
semester (see enclosure) • 

e. Statistical analysis will be coopleted 
with the help of the Psychology 
Department. 

4. The results of this initial testdLng/analysis 
will be presented to the Curriculum Ccninittee 
during the semester following the first 
offerings of the course. 
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Appendix B 
Catalogue Description 



PSYCHOLOGY 101 

Division of Ifijmanities and Social Sciences 



PSY 101 GENEEiAL PSYCHOLOGY 

This course examines human behavior. Specific topics 
include learning, memory, problem solving, perception, 
motivation, personality, intelligence, testing, and 
abnormal behavior. 



Course will be offered during the Fall and Spring, 
1993-94 semester and the summer semester of 1994. It 
will continue to be offered each semester thereafter. 



ERIC 



41 



41 

Appendix C 

Taxonoony of Basic Skills 
Developed by the Staff of the College Skills Center 
Ulster County Ccnmunity College 



The following skills hsv^e been derived from the 
materials available at the College Skills Center and 
frcm the experience of the staff members. They are not 
necesscurily listed in order of inportance. 

1. Comprehend main idea (paragraph, chapter, book) 

2. CoExprehend details in relation to main ideas 

3. CoDGprehend cause-effect relationships in reading 

4. Comprehend sequential relationships in reading 

5. Ccnprehend coBiparison-contrciSt relationships in 

reading 

6. Derive a valid conclusion based on reading evidence 

?• Infer an author's tone or attitude in a reading 
passage 

8. Determine the consistency and logic of a reading 

passage 

9. Read rapidly vdien the occasion demands 

(over 400 M^ords per miimte) 

10. Use a table of contents in a text book 

11. Use an index in a book 

12. Read and interpret graphs 

13. Read and interpret charts 

14. Read and interpret diagrams 

15. Read and interpret maps 

16. Sumaiarize reading passages in one's own words 
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17. Coorprehexid analogies in reading passages 

18. Distinguish between fact and opinion in reading 

passages 

19. Interpret figurative langiaage in reading passages 

20. Take clear notes from text book readings 

21. Outline reading from a text book 

22. Identify literary forms 

23. Locate the topic sentence in a paragraph 

24. Recall concepts and ideais from reading passages 

25. Recall specific facts from reading passages 

26. Locate ana use appropriate problem- solving 

procedures from reading materials 

27 . Understand the meaning of an xanf amiliar word in 

a reading passage by using context clues 

28. Take clearly organized notes from a formcil lectinre 

29. Take clearly organized notes from an informal 

lecture 

30. Take clearly organized notes from a class 

discussion 

31. CooDprehend main idea (spoken) 

32. Ccmprehend supporting details (spoken) 

33. Comprehend cause-effect relationships (spoken) 

34. Caaprehend comparison- contrast relationships 

(spoken) 

35. Cooprehend sequential relationships (spoken) 

36. Infer speaker's tone or attitude 

37. Derive a valid conclusion from a spoken lectinre or 

discussion 
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38* Distinguish between fact and opinion (spoken) 
39* Recall specific facts (spoken) 

40. Recall concepts and ideas (spoken) 

41. Sunmarize a lecture or discussion in c^e's own 

words 

42 • Derive specific information from laedia resources 
(film^ film strips^ audio cassette tapes^ video 
tapes, electronic information sources) 

43* Locate a specific book by using a card catalogue or 
an electronic searching system 

44. Locate and use the Readers' Guide to Periodicoa 
Literatiure 

45* Locate a specific item of information by finding 
and xising the appropriate resource book (e.g^ 
Almanac, Encyclopedia, etc.) 

46* Use a college library's classification system 

47. Use cross reference cards in the library's ceurd 

catalogue or electrxsnic system 

48. Locate and use a library's magazine index or 

electronic data base system 

49* Use a dictionary for the following information: 
pronunciation, correct spelling, part of speech, 
vK>rd origin, synonym, restricted usage, 
grammatical information 

50. Use an encyclopedia index 

51* Cccpile a bibliography on a specific sxabject 

52 • Take notes from a number of readings 

53* Organize and develop a central idea from a 
nuniber of readings 

54 . Locate and use an acceptable term paper style 

maniial (footnotes, bibliography, form, etcj 

55. Study for and take essay exams 
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56* Sttjdy for "objective" tests or exams (inultiple 
choice/ true-false/ fill-iiX/ matching^ etc.) 

57. Study for prdblem- solving exams 

58. Study for performance exams 

59. Review a coBDpleted and corrected exam in order to 

determine specific error patterns for future study 

60. Organize study time (including cumulative review) 

61. Write paragraphs vAiich demcxistrate unity of idea 

and effective ordering of introductory, supporting 
and concluding sentences 

62. Participate actively in class discussions 

63. Speak in a logical , coherent, and unified manner 

either to an individual or a group 

64. Willingness to seek extra help yAien needed 

65. Follow a prescribed laboratory procedure 

(experiment, specified activities, etc.) 

66. Master a significant specialized vocabulary 

terminology related to course work 

67. Spelling skills which assist rather than deter 

ease of written ccoimmicatian 
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Transmittal Letter 
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Date 



Dear Psy 101 Sttadent: 

The LecLming Resources Center of UCCC invites you 
to participate in a program \diich we believe will be 
helpful to you in your acadenic ccireer at the college. 
It's a ten-week course^ ISP 010- - Learning Assistance 
in Psychology. The course will begin at the following 
tiaaes: 

ISP 010 Tuesday: 1:10- -2: 05 p.m 

ISP 010 Friday: 9:45--10:35 a.m. 

Please arrange to sign up for either section of 
this course at the Learning Resources Center (DEW 010) ; 
one of our instructors or an instructional assistant 
will help you to add this course to your schedule. 

If you have any questions about the course/ call 
the Learning Resources Center at 687-5039. 

Sincerely, 



Lawrence P. Borzumato 
Director, Learning Remirces 
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j^endix E 
ISP 010 Pilot Program Course Outline 



Course Code: ISP 010 INSTRUCPOR: MRS. SARTORIUS 

Workshop in PSY 101, 1 credit, 15 hours (ten weeks) 



Text: Stiadoat's current PSY 101 text 



Course Deacription : 

This workshop assists students in developing 
strategies and skills needed for successful ccopletion 
of Psychology 101. 

Using specific instructor assignments frcoi the 
psychology course, students practice techniques of 
note- taking, memorization, test-pre5>aratian, vocabulary 
development and test- taking. In addition, this class 
gives students opportamities to review and to discuss 
information presented in their lectiare section (s) of 
PSY 101. 



Course Ob jectives: 

1. To assist student in \jnderstanding basic 
concepts presented in PSY 101 

2. To present strategies for success in mastering 
the course contait (PSY 101) 

3. To develop methods for cconprehension and recall 
of inportant vocabulary concepts 

4. To assist students in effective test 
preparation and test talcing strategies 

5. To develop student awareness of their personal 
lesuming style and how to use it most effectively 
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gmrrse Organization/Evaluatioii ; 

1. Students will bring their PSY 101 outlines and 
text(s} to each class. 

2. Formal lectxure and informal group discussion 
will be conducted during class sessions. 

3. First class meeting will consist of an 
independent reading exercise (in class) to 
determine students" cooprehension abilities in 
psychology readings. 

4. ^>ecific course sequence will be determined by 
sequence of the instructor (s) in PSY 101 and by 
students in this class. 

5. StTidents will be required to complete a 
"lecLcning log" consisting of written reactions to 
PSY 101 text, to assignments, and to their own 
learning style. 

6. Written assignments will be graded. 
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;^ipendix F 



Suggested class tc^ics for ISP 010 



WEEK 


CLASS TOPIC (S) 


ASSIGNMENTS 


1. 


Introduction: The social 
sciences (general) and 
psychology (specific) . In 
class pre- test (reading 
in psychology) . 

TiA smissiom. of students ' 
concerns in psychology 
class • 


Bring to next class a list 
of the major concepts 
studied in psychology class 
to this point. Be prepared 
to discuss your 
xinderstcinding of these 
concepts . 


2. 


Concepts and ideas: The 
meaning of the terms 
concept, idea, and 
theory. Applications to 
PSY 101. Discussion of 
major concepts identified 
by students. 
Reading and note- taking. 


Bring to next class a set 
of written notes based on 
an actual class assignment. 
Vlhat did you learn about 
your own learning 
technique? Be prepared to 
discuss this. 


3. 


Discussion: using sttident 
samples, examination of 
how to determine critical 
content (main idea) and 
how to determine vidxat 
written notes are most 
helpful (various styles: 
splxt page, outline, 
narrative, etc . ) 
Discussion of value of 
reviewing by closing book 
and attenpting to 
siniEnarize in writing. 


Practice exercise: Revise 
reading notes. Vibrite a 
coranentary concerning your 
best note- talcing style and 
vAxy this style is probably 
most beneficial for you. 

Bring to next class a list 
of important terms and 
concepts- -especially those 
which contain Greek or 
Latin roots. 


4. 


Review and continuation 
of reading for 
understanding in 
Psychology. Reinforcement 
of inportaoice of 
understanding 
terminology. Discussion 
of word root elements and 
how they may be used to 
"decipher" words. 


Bring to next class a list 
of iicportant terms which 
contaxn Latin or Greek 
elements as discussed in 
this class. Define each 
term (in writing) and 
highlight how the concept 
can be imderstood in terms 
of the base element. 
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Class Topics: ISP 010 



5. 


Discussion o£ stiident 
asslgxnnents and ^rd 
elements. Discussion of 
Inportance of being able to 
sumnarlze or paraphrase 
vdiat Is read frooi a 
textbook. 

Examination of major 
sumonarlzlng concepts: use 
of synonyms, chanalna 
origijnal structure, and 
using your 9wn gxanplgg- 


Select an lnportant 
pcissage (chapter, 
sections) from your 
text. Take notes (to 
reinforce earlier 
exercises) and rewrite 
by naraDhraslng the 
material . 

AtteoDpt to put the 
iriftas into you own 

wordfiL* 

Try to develop your own 
exairples to Illustrate 
important concepts. 


6. 


Discussion and further 
analysis and practice of 
pcuraphraslng methods. 
Cannectlon of para]phraslng 
concepts to the skills of 
listening and note- taking 
skills In psychology 
classes. Introduction of 
various methods of note- 
taking (Pauk method, split 
page, alternating page, 
etc.) 


Bring to next class an 
actxial set of lecture 
otes from your PSY 101 
class. Do not atteoppt to 
make them look the way 
th^ "should" look. 
Write a simomary of your 
notes (one page) and 
list scone possible 
questions your 
instructor might ask 
based on these notes. 
Turn major headings and 
concepts Into 
questions. 


7. 


ContlnToatlon of listening 
and notetaklng skills and 
their lirportance. Sanple 
lecture In psychology 
concepts . 

Students vdll conpare notes 
and discuss In class vdilch 
methods work best for them 
and \«hy. Discussion of how 
Instructors use basic notes 
for various types of tests 
(multiple- choice, essay, 
with special eophasls on 
imiltlple-cholce test 


Bring to next class 
both your class notes 
and a revised and 
simcarlzed version of 
your clctss notes. 
Select specific 
materials suitable for 
test items (main 
concepts, main ideas, 
important people, 
teimlnology, 
relationships, etc.) 
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Class Topics: ISP 010 



8. 


Examination of testing: 
Inportance and rationale for 
testing. Multiple choice 
tests and how they are 
constructed. The testing of 
recall/ vocabulary 
recognition, main idea, 
inference, analysis and 
sy;ithesis through moltiple- 
choice testing. 


Using materials 
actually assigned in 
class, develop at 
least 10 multiple 
choice question items. 
Use four or five 
choices, only one of 
vAiich is the hssik 
choice. Atteonpt to 
test xnore than fact 
recall or vocabulary 
knowledge. Create a 
teat of ccnprehension 
and un4^standing. 


9. 


Students will exchange tests 
and atteopt to cconplete 
their partner's test. 
Partners will discusa their 
choices for correct answers. 
Group disctission of 
students' reactions and vdxat 
they learned about prepsuring 
for and creating tests. 
Discussion of learning style 
and memory techniques. 


Brin^ to next class 
session a written 
discussion in vdiich 
you explain how you 
are most likely to 
achieve your best 
learning and your 
highest grades in a 
PSY 101 class. What 
does this discussion 
suggest about the way 
that you learn and 
retain concepts? 


10 

• 


Summary discussion: 
Examination and discussion 
of student papers about ^ 
learning style. Suggestions 
for materials \«*iich should 
be included in this course. 
Coopletion of questionnaire 
which evaluates instructor 
and instruction in ISP 010. 


CoBopletion of take- 
home questionnaire. 
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Appeandix G 
Student Questionnaire: ISP 010 



Harm (optional) : 
Majors 



The topics which I found nost helpful in this course were as 
follows (please e3q>lain} : 



The topics >diich I foimd least helpful: 



I suggest that you consider the following concepts/ 
exercises or topics in this course: 



As indicated above, these questions were used by the 
instructor in ISP 010 as part of a concluding discussion 
with students. This questionnaire or a revised version of it 
will beccme part of the written student evaluation of future 
sections of the course. 



